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CURRENT TRENDS AND PERSPECTIVES
IN TURKIC LANGUAGE EDUCATION IN SOUTH KOREA:
FOCUSING ON THE KAZAKH LANGUAGE

This paper investigates the burgeoning field of Turkic language education in South Korea,
highlighting its historical context, current landscape, and future prospects. As globalization and South
Korea’s engagement with resource-rich Central Asia intensify, the significance of Turkic languages in
fostering cultural understanding and promoting multiculturalism within Korea has become evident.
This article explores the current landscape of Central Asian and Turkic language education in South
Korea, focusing specifically on Kazakh language education. By analyzing existing programs, challenges
faced by educators and learners, and potential areas for growth, this research aims to contribute to a
deeper understanding of this developing field and its significance for Korea’s expanding soft power
and cross-cultural diplomacy efforts. Despite the growing interest in Turkic language education, several
obstacles hinder its expansion, including limited resources and the perceived difficulty of Turkic
languages. To address these challenges, collaborations with Turkic-speaking countries are proposed,
along with establishing a Central Asian cultural center in South Korea as a strategic move to promote
Turkic language education, enhance cultural exchange, and strengthen Korea'’s relationships with Central
Asian nations. Such initiatives would foster reciprocity in cultural exchange, promote soft power for
Kazakhstan, support Turkic language learning, and enhance Korea's relations with Central Asian nations.
While challenges exist, the prospects for Turkic language education in South Korea are promising.

Key words: Turkic languages, South Korea, Kazakh language, Central Asia, multiculturalism,
Kazakhstan, soft power diplomacy, culture centers, cross-cultural exchange, globalization.

C. XKoaamaHoBa'*, O YoHr A>xuH?
TAXyHOY yHuBepcuTeTi, OHTYCTiK Kopesi, KosiH K.
2XaHkyk weteA Tiaaepi yHnBepcuTeTi, OHTYCTiK Kopesi, Ceya K.
*e-mail: symbat.zh@gmail.com
OnrycTik Kopesiaa Typki TiAiHAe 6inim GepyAiH,
Kasipri TeHAeHUMSIAAPbl MeH MepcrneKkTUBaAapbl: Ka3ak TiAiHe 6araapAay

Bya Makana OHTycTik KopesiaaFbl TypKi TIAAEPIH OKbITY KaAal Aambim >KaTKaHbl, OHbIH, Tapuxu
KOHTEKCTi, aFbIMAaFbl MaHCabbl MEeH MepcnekTMBaAapbiH 3epTTeyre apHaAaraH. OHTycTiK KopesHbiH
skahanaaHybl MeH Taburn pecypctapra 6an OpTaablk, A3MsiHbIH ©3apa 6aAaHbIChl aPTKAH CarblH TYPKi
TiAAEPIHIH MBAEHM 63apa TYCIHIKTI HblFalTyAaFbl )kaHe Kopesiaa MyAbTUKYAbTYPAAM3MAI iArepineTyAeri
MaHbI3bl aikKplH OOAbIMN >KaTblp. byA Makarasa OHTyCTiK Kopesaarbl OpTasblk, A3usi XXaHe TYPKIiTIAAEC
TianaepAeri 6iniM O6epyAiH Kasipri >kaFAaibl KapacTbipbiAaabl, 6yaaH 6eAek, Kasak, TiAiHaeri GiaiMre
epekiue KeHiA 6eaiHeal. KoaaaHbICTarbl 6arAapAaMarapAbl, OKbITYLLbIAAD MEH CTYAEHTTEP KE3AECETiH
KMbIHABIKTAPAbI, AAMyFa SAEYeTTi OarblTTapAbl TaAAANTbiH OyA 3epTTey KopesiHbiH >KyMcak, Kyl
NneH MOAEHMETapaAbIK, AMMAOMATUSIAAFDI KYLI-XKirepiH KeHenTy YLUiH OCbl AAMbIM KeAe >KaTKaH caAa-
Hbl >)XOHE OHbIH MaHbI3AbIAbIFbIH TEPEHIPEK TYCIHYyre biKMaA eTyre apHaAraH. TypKi TiAAepiHAe OiAiM
aAyFa AEreH 9yecTiK apTyblHa KapamacTaH, OHbIH KeHeloiHe OipkaTtap KeAepriaep, COHbIH iliHAE
LLIEKTEYAI pecypcTap MeH TYPKi TIAAEPIHIH KYPAEAIAITT keaepri 60AbIN XaTaabl. ByA npo6aeMarapApi
LIeLy YLiH TYPKITIAAEC eAAEPMEH bIHTBIMAKTACTbIK, COHAQM-akK, TYPKITIAAeC BiAiM BepyAi iarepiaeTty,
MBAEHM aAMacyAbl KeHenTy >xoHe KopesHbiH OpTaablk, A3us eApepiMeH KapbIM-KATbIHACBIH HbIFalTy
JKOHIHAEri cTpaTermnaabik Kasam petiHae OHTycTik Kopesaa OpTabik, A3Ms MBAEHW OPTaAbIFbIH KypYy
YCbiHbIAaAbl. MyHAaiM 6acTamanap e3apa MoAEHU aaMacyFa, KaszakCTaHHbIH, “>XyMcak, KyLiH” AaMbITyFa,
TYPKI TiAAEPIH yHrpeHyAi KoaaayFa >keHe KopesHbiH OpTaablk, A31s eAapepiMeH KapbIM-KATbIHACHIH
HbIFaMTyFa biknaa etnek. Kasipri npobaemasapra kapamactaH, OHTyCTik Kopesiaa Typki TiaaepiHAe
6inim Oepy GoAaLLarbl 30p.

Ty#iH ce3aep: Typki Tiaaepi, OHTYCTiK Kopes, ka3ak, TiAi, OpTaAblK, A31sl, MyAbTUKYAbTYPAAU3M,
KasakcraH, >KyMcak, Kyl AUMIAOMATUSICbI, MOAEHW OPTAAbIKTap, MOAEHMETAPaAbIK, aAMacy, xahaHaaHy.
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CoBpemMeHHble TEHAEHL MU U NepCreKTUBbI THOPKCKOTro sI3bIKOBOro o6pa3oBaHusl
B lOxxHoM Kopee: Ha npumepe Ka3axcKoro si3bika

B AQHHOW CTaTbe MCCAEAYETCS pacTyliias 06AACTb TIOPKOsI3bluHOro 06pasoBaHus B KOxHoit Kopee,
NMOAYEpPKMBas ee UCTOPUUYECKMIA KOHTEKCT, HbIHELLHIOI CUTyauuio M nepcrnekTBbl Ha Gyaywee. [1o
Mepe ycuAeHus rAobaAm3aumnm 1 ycruaeHus Baammoaencteus KOxHon Kopeun ¢ 6orartoit pecypcamu
LleHTpaAbHOM A3ueit, 3HaUeHUe TIOPKCKUX SI3bIKOB B YKPEMAEHWWM KYAbTYPHOIO B3aMMOMOHUMAHUS U
NMPOABUXEHNN MYAbTUKYAbTYpPaAM3Ma BHYTpK Kopen cTano oueBMAHBIM. B 3Toin cTaTbe nccaeAyeTcs
Tekylas cutyauus B cchepe o6pasoBaHUs LIEHTPAAbHOA3MATCKMX U TIOPKCKUX 3blkoB B OxHoM Ko-
pee, yaeass 0ocoboe BHUMaHKE 06Pa30BaHMIO Ha KAa3axCKOM si3bike. AHAAM3MPY$ CyLLECTBYIOLWME NPO-
rpammbl, MPOBAEMbI, C KOTOPbIMM CTAAKMBAIOTCS MPENOAABATEAU U YUALLMECS, A TAKXKE MOTEHLMAAbHbIE
006AACTN AASI POCTA, 3TO MCCAEAOBAHME NMPU3BAHO CNOCOOGCTBOBATL HoAee rAyBOKOMY MOHUMAHMIO 3TOM
pa3BUBalOLLENCS OOAACTM U ee 3HAYEHUS AAS pacluMpeHns yeuanii Kopeu no «Msarkom Cuae» 1 Mex-
KYAbTYPHOM AMNAOMaTMK. HecMOTpsl Ha pacTylumii MHTEpeC K 06pa3oBaHMio Ha TIOPKCKMX $I3bIKAX, ero
paclMpeHnto NPensTCTBYeT PsiA MPEensTCTBUIA, B TOM UMCAE OrpaHUUYeHHOCTb PECYPCOB U MPeAroAa-
raemasi CAOXKHOCTb TIOPKCKMX 93bIKOB. AAS peLeHusl 3TUX NPOOAEM MpeAAaraeTcsi COTPYAHUUECTBO C
TIOPKOS3bIYHbIMU CTPAHAMM, a Takke co3AaHue LleHTpaAbHOa3MaTCKOro KyAbTYpPHOro LeHTpa B HOx-
Hon Kopee B KkauecTBe CTpaTernyeckoro wara rno npoABUIKEHUIO TIOPKOSA3bIMHONO 06pa3oBaHms, pac-
LUMPEHMIO KYAbTYPHOrO 0OMeHa 1 yKpenaeHuio oTHoleHuin Kopen co ctpaHamu LleHTpaabHOM A3uu.
Takue vHMuMaTMBbl GYAYT CMOCOGCTBOBATH B3aMMHOMY KYAbTYPHOMY OOMEHY, MPOABUXKEHUIO «MSIr-
KOM CUAbI» KazaxcTaHa, MoAAepIKKe U3yUeHUs TIOPKCKMX S3bIKOB U YKPENAEHUIO OTHoLeHuin Kopeu co
cTpaHamu LleHTpaabHO A3un. HecMoTps Ha cyuecTBoBaHue NpobAem, NepCrekTBbl TIOPKOA3bIMHOMO
ob6pasoBaHus B IOxHoi Kopee mHoroobeuaioupme.

KaroueBble caoBa: TIopKcKue s13blkn, KOxxHas Kopesi, kasaxckuin 93bIK, LieHTpaAbHast A3usi, MyAbTU-
KYAbTYypaAn3Mm, KazaxcraH, AUNAOMATUS MATKOW CUAbI, KYAbTYPHbIE LIEHTPbI, MEXXKYAbTYPHbIA OOMEH,

raobaAmsaums.

Introduction

South Korea’s “Hallyu,” or Korean Wave, has
taken the world by storm, with K-pop, dramas,
and films sparking international interest in Korean
culture. This cultural exchange extends beyond
entertainment, with a growing number of people
worldwide showing interest in learning the Korean
language. Not only that, but Korean Wave has suc-
cessfully glocalized within the Central Asian con-
text, primarily Kazakhstan, with its phenomenon of
Q-pop (Zholamanova & Oh, 2023; Zholamanova &
Oh, 2024). However, in this landscape of opportu-
nity lies a potential path less traveled: Turkic lan-
guages.

However, the focus on Turkic languages might
seem unexpected. Unlike Korean, Turkic languag-
es seemingly belong to a different language fam-
ily altogether. However, a recent study (Robbeets,
Bouckaert, Conte, et al, 2021) sheds fascinating
light on their connection. The study revealed that
the Transeurasian (Altaic iteration) language family,
including Japanese, Korean, and Turkish languages,
originated from millet farmers in northeastern China
9,000 years ago. These findings support the Altaic

family theory, suggesting a more profound histori-
cal link between Korean and Turkic languages than
previously thought. This newfound understanding,
coupled with the strategic importance of Central
Asia and the growing emphasis on cross-cultural
communication, positions Turkic language educa-
tion as a strategic asset for South Korea’s future.

The introduction of Turkic languages to Korea
can be traced back to the Korean War in the ear-
ly 1950s, a pivotal moment when Turkish troops
fought alongside South Korean forces as part of the
United Nations Command (Oh, 2021). The presence
of Turkish soldiers, known for their bravery and
solidarity, left a profound impression on the Korean
people. This initial encounter sparked a burgeoning
interest in Turkish culture and language, leading to
the establishment Turkish Studies departments in
South Korean universities. These academic initia-
tives aimed to deepen the understanding of Turkey
and Korea’s cultural and linguistic heritage, laying
the foundation for more structured academic ex-
changes.

The dissolution of the Soviet Union in 1991
marked a significant geopolitical shift, opening
up the Central Asian and Caucasus regions to the
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global community. This transformation provided
South Korea with new avenues to engage with
Turkic-speaking countries beyond Turkey. The
independence of Central Asian states such as Ka-
zakhstan, Uzbekistan, and Azerbaijan brought to
light the rich cultural and historical ties these na-
tions share with Korea, stemming from their com-
mon Altaic roots (Oh, 2021; Lee&Kim, 2016).
These newly accessible regions became focal
points for South Korean academic and diplomatic
efforts, significantly broadening the scope of Tur-
kic Studies.

A critical aspect of the historical and cultural af-
finity between Korea and Central Asia is the pres-
ence of an ethnic Korean diaspora in the region.
During the Soviet era, many Koreans were forcibly
relocated to Central Asia, creating a significant Ko-
rean community in countries like Kazakhstan and
Uzbekistan. This diaspora has played a vital role in
fostering South Korea’s interest in developing rela-
tions with Central Asian countries. The Korean di-
aspora’s shared experiences and cultural ties have
provided a unique bridge between South Korea and
Central Asia, contributing to mutual understanding
and collaboration (Oh&Zholamanova, 2021).

Prior to the dissolution of the Soviet Union, Tur-
key and the Central Asian region were not promi-
nent areas of interest for Korea, despite their shared
historical connections and common heritage. How-
ever, the geopolitical and economic shifts since
1991 have catalyzed a growing interest in these
regions. South Korea recognized the potential for
cultural diplomacy and economic collaboration with
the Turkic-speaking world, prompting a renewed
focus on Turkic language education. This shift was
driven by both strategic interests in Central Asia’s
natural resources and emerging markets and the
cultural renaissance these newly independent states
were experiencing.

As a result, Turkic Studies in Korea expanded
beyond the initial focus on Turkey to include a
broader range of Turkic languages and cultures.
Academic programs began incorporating the study
of languages such as Uzbek, Kazakh, and Azerbai-
jani, reflecting a more comprehensive approach to
understanding the Turkic world (Oh, 2021). These
efforts have not only strengthened academic and
cultural ties but also enhanced South Korea’s soft
power, positioning it as a bridge between East Asia
and the Turkic-speaking regions. This expansion of
Turkic Studies underscores South Korea’s commit-
ment to leveraging historical affinities to promote
mutual understanding and cooperation in the 21st
century, fostering deeper cultural connections and
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facilitating diplomatic and economic collaborations
with the broader Turkic world.

As South Korea’s involvement with Central
Asia grows due to globalization and the region’s
rich natural resources and strategic importance, the
significance of these languages in fostering cultural
understanding has been underscored. This under-
standing promotes multiculturalism within Korea
and opens up opportunities for economic and politi-
cal collaborations as part of the Silk Road Economic
Belt initiative.

This article explores current trends and perspec-
tives in Central Asian and Turkic language edu-
cation, specifically focusing on Kazakh language
education. It highlights their significance for South
Korea’s expanding soft power and its potential to
foster more profound -cross-cultural diplomacy.
By analyzing existing programs, challenges faced
by educators and learners, and potential areas for
growth, this research aims to contribute to a more
robust understanding of this developing field and its
significance for Korea’s evolving role in the global
landscape.

Materials and Methods

This study examines the current landscape of Ka-
zakh language education in Korea within the frame-
work of Turkic language in general. To achieve this,
we will employ a multi-pronged methodological ap-
proach. First, we will analyze empirical data from
the websites of Korean higher education institutions
and reports from the Korean Ministry of Education
and Statistics (KOSTAT) and the Korean Statistical
Information Service (KOSIS). This will provide in-
sights into the academic infrastructure and cultural
activities related to Kazakh studies. Second, we will
examine online bookstores such as Kyobo, Yes24,
and Aladdin to identify publications and scholarly
output. Third, relevant academic journals like the
Central Asian Studies, Journal of Eurasian Studies,
and the Journal of Central Eurasian Studies will be
analyzed to understand research trends. Finally, a
review of existing academic literature will be con-
ducted to assess the current state of Kazakh lan-
guage education and research in Korea. This study
aims to present a comprehensive picture of Kazakh
language studies in Korea by triangulating data from
these various sources.

Literature review

The study of the languages of Central Asia, such
as Kazakh, in Korea has seen progress and obstacles,
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which mirror more significant trends in the academ-
ic field. Eom points out the early stage of Central
Asian studies in Korea since its founding in 2005
and criticizes the lack of interdisciplinary research,
inadequate financial support, and limited emphasis
on internal regional relations (Eom, 2012). Eom’s
stress on an interdisciplinary approach and the ne-
cessity for a broader geographical conception em-
phasizes the fragmented nature of the field. Howev-
er, his recommendations for identity-focused studies
and redefining the geographical scope of Central
Asia are primarily aspirational, indicating signifi-
cant gaps in current research methods and institu-
tional support. Jeong provides a statistical overview
of Central Asian studies, noting the qualitative and
quantitative growth of the “Central Asian Studies”
journal (Jeong, 2015). Despite this progress, Jeong’s
analysis demonstrates a predominance of Korean
scholars and a lack of international collaboration,
indicating a narrow academic perspective. The large
number of publications does not necessarily result
in depth or interdisciplinary integration, suggesting
that the field’s development may be more surface-
level than substantial.

Li discusses explicitly the study of Central Asian
languages, identifying a significant imbalance in the
research focus on Mongolic versus Turkic languages
(Li,2015). Li’s findings highlight the limited number
of specialized researchers and the underrepresenta-
tion of Turkic languages like Kazakh, suggesting a
need for targeted efforts to address this gap. While
beneficial, the comparison with the Korean language
may also restrict the scope of linguistic studies by
imposing a narrow comparative framework. Kim of-
fers a historical viewpoint, noting persistent issues
such as neglecting previous research, inadequate
translation of historical materials, and differing aca-
demic terminologies (Kim, 2015). Kim’s criticism
of the lack of researchers and social indifference un-
derscores a systemic issue within Korean academia.
Central Asian studies, including Kazakh language
education, suffer from insufficient institutional and
societal support. Relying on historical achievements
without significant contemporary progress indicates
a state of stagnation. Oh examines the academic
institutions and scholars involved in Turkish and
Turkic studies in Korea, noting increasing economic
and academic exchanges between Korea and Tur-
kic states (Oh, 2021). His study highlights the role
of educational and research centers in bridging cul-
tural and social gaps but criticizes the narrow focus
of current research on politics and economics. He

argues for diversification into educational and geo-
graphical studies and emphasizes the importance of
international collaboration. The increasing number
of Korean students studying in Turkic countries and
Turkic students in Korean universities is a positive
trend. Nevertheless, Korean scholars are required to
take a more proactive approach to engaging in the
international academic scene.

Despite significant advancements in Central
Asian and Turkic studies in Korea, there are still
critical challenges. These include the need for inter-
disciplinary approaches, sufficient financial support,
a broader geographical scope, and international col-
laboration. Addressing these issues is crucial for ad-
vancing the field and nurturing a deeper understand-
ing of Central Asia’s intricate cultural and linguistic
landscape.

Result and Discussion

The study reveals a nascent but growing inter-
est in the Kazakh language within the framework of
Turkic language education in South Korea. Despite
the field’s youth, there have been significant efforts
to develop Kazakh language education, evidenced
by 18 scholarly articles published since 2003, 15
MA and PhD theses, and four books, including
two dictionaries. However, these numbers, though
promising, also highlight several critical issues and
challenges that need to be addressed to foster deeper
and more meaningful engagement with the Kazakh
language and, by extension, Central Asian studies.

Turkic language education in South Korea pri-
marily occurs at the university level, with institu-
tions like Seoul National University, Hankuk Uni-
versity of Foreign Studies, and Busan University of
Foreign Studies offering a range of programs cater-
ing to different proficiency levels (Oh, 2021). These
programs serve as foundational platforms for foster-
ing an understanding of Turkic languages among
Korean learners.

According to the statistical data from the
Ministry of Education of Korea statistics on Korean
students in foreign higher education institutions,
despite Turkey retaining its status as the most
desirable destination for Korean students in the
Turkic world, Kazakhstan has shown a rising
trend, albeit with fluctuating numbers (Ministry of
Education, 2022). Uzbekistan’s appeal is also rising,
indicating shifting interests among Korean students
seeking educational opportunities in Turkic-
speaking countries.
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Figure 1 — Korean students in Turkic countries” higher education institutions
(Ministry of Education, 2022)

Kazakhstan initially emerged as an enticing
destination for Korean students, witnessing a notable
enrollment increase from 79 students in 2013 to 151
in 2014 (Ministry of Education, 2022). This spike
in interest indicated a promising trend, suggesting
a growing affinity towards Kazakh language studies
and cultural exploration among South Korean
students. However, the subsequent fluctuation and
decline in enrollment figures, particularly the sharp
drop to 18 students in 2015, followed by a gradual
decrease until 2019, raise legitimate concerns
regarding the sustainability and stability of this trend
(Ministry of Education, 2022). To address the recent
decrease, Kazakhstan needs to implement more
significant and instrumental steps and incentives,
such as scholarships, research support, and benefits
for students and researchers, to attract more Korean
students and faculty. It is also important to consider
the impact on student development, institutional
reputation, and the advancement of knowledge and
nnovation. Nonetheless, current trends underscore
the evolving landscape of international academic
exchanges and the growing significance of cultural
and academic ties between South Korea and the
Turkic world.

On the other hand, Kazakhstan exemplifies
the growing interest in Korean language learning
within Central Asia. With the increasing presence
of Korean companies in Kazakhstan since the early
1990s, the popularity of the Korean language has
surged. Kazakh universities, including Al-Farabi
Kazakh National University and Kazakh Ablai Khan
University of International Relations and World
Languages, have responded by offering Korean
language programs (Oh&Zholamanova, 2021).
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The Center for Oriental Studies, established post-
independence, has also spearheaded educational
initiatives in collaboration with Korean institutions,
further facilitating cultural exchange. Exchange
programs between Korean and Kazakh universities
have flourished, with notable increases in inbound
exchange students from Kazakhstan in recent
years. However, efforts to attract outbound Korean
students to Kazakh universities, particularly those
outside major cities, remain modest and could
benefit from more proactive marketing strategies
(Ohé&Zholamanova, 2021).

Furthermore, data on Turkic World international
students enrolled in Korean universities in 2023
provides insights into the educational exchanges
between South Korea and Turkic-speaking countries
(Ministry of Education, 2023).

Among the enrolled students, Uzbekistan has
the highest number of students across all categories,
including language training, undergraduate,
masters, doctoral, and other programs, totaling
10,409 students (Ministry of Education, 2023). This
reflects the growing interest among Uzbekistani
students in pursuing higher education opportunities
in South Korea. Similarly, Kazakhstan, Kyrgyzstan,
and Tajikistan also have notable representation
in Korean universities, albeit with comparatively
smaller numbers. However, the data indicates a
notable presence of Kazakhstani students, with
1,255 students enrolled across various programs
in Korean universities in 2023 (Ministry of
Education, 2023). This demonstrates a significant
interest among Kazakhstani students in pursuing
academic opportunities in South Korea, further
enriching the educational and cultural exchange
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between the two countries. These educational
exchanges not only contribute to the academic
enrichment of both Korean and Turkic students

but also facilitate cross-cultural understanding and
strengthen bilateral relations between South Korea
and the Turkic world.

Table 1 — Turkic World Students Studying in Korea 2023 (Ministry of Education, 2023).

Graduate
Langu'age Undergraduate Others Total
Training Masters Doctoral
Azerbaijan 24 66 46 8 7 151
Uzbekistan 842 7,655 1,248 375 289 10,409
Kazakhstan 276 669 165 50 95 1,255
Kyrgyzstan 163 335 102 15 54 669
Tajikistan 63 83 49 6 208
Turkmenistan 16 34 15 1 68
Turkiye 180 160 88 59 98 585

To gain further insights into the dynamics of
cultural exchange and migration patterns between
South Korea and Turkic-speaking countries, it is
imperative to consider the influx of international
migrants from these regions into Korea. The data on
international migrants from Central Asia and Turkic
countries reveals noteworthy trends.

Uzbekistan has emerged as a significant
contributor to the migrant population in South
Korea, with consistently high numbers over the
years. The figures show a steady increase from
12,333 migrants in 2013 to 22,208 in 2022,
reflecting a sustained flow of individuals from

Uzbekistan seeking opportunities or settling in
South Korea (KOSIS, 2024). Kazakhstan, although
experiencing fluctuations in migrant numbers,
demonstrates substantial growth from 1,130 in 2013
to 15,635 in 2022 (KOSIS, 2024). This significant
increase suggests a growing presence of Kazakh
migrants in South Korea, potentially influencing
cultural exchange and fostering deeper ties between
the two nations. Meanwhile, other Turkic countries
like Kyrgyzstan, Tajikistan, and Turkmenistan also
contribute to the migrant population in South Korea,
albeit with smaller numbers compared to Uzbekistan
and Kazakhstan.
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Figure 2 — International migrants in Korea from Turkic countries (KOSIS, 2024).
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The influx of migrants from Turkic countries into
South Korea not only enriches the cultural diversity
within the country but also serves as a catalyst
for fostering bilateral relations and promoting
cross-cultural understanding. These migration
trends complement the efforts in Turkic language
education and highlight the interconnectedness
between migration patterns, cultural exchange, and
educational initiatives in shaping South Korea’s
engagement with the Turkic world.

On the other hand, it is important to note that
a significant number of Central Asian students
enrolled in Korean universities are majoring in
Korean language and studies. Moreover, this strong
interest in studying in Korea is a direct result of the
dedicated efforts and strategy of the Ministry of
Education of South Korea, the Korea Foundation, and
other organizations. These efforts encompass a wide
range of programs and scholarship opportunities,
notably the Global Korea Scholarship, all aimed
at consistently promoting and supporting Korean
language education in Korea.

Given Kazakhstan’s influential position in the
region, it is recommended that similar initiatives
be implemented to promote and advocate for
the advancement of not only Kazakh language
education, but also for studies in Central Asian and
Turkic countries in general. This is particularly
crucial within the context of Turkic language
education, where Kazakhstan can take a leading role
in nurturing stronger cultural and educational bonds.
By emulating the effective strategies employed by
the Korean Ministry of Education, Kazakhstan can
effectively enhance the status of Kazakh and Turkic
language studies, thus making them more desirable
and appealing to Korean students and scholars.

Conclusion

Despite the growing interest, several obstacles
hinder the expansion of Turkic language education
in South Korea. Key challenges include limited
resources, such as a shortage of qualified instructors
proficient in Turkic languages and a dearth of
specialized teaching materials tailored for Korean
learners. Moreover, the perceived difficulty of
Turkic languages, characterized by agglutinative
morphology and unfamiliar writing systems like
Cyrillic or Arabic script, presents a significant
deterrent for prospective learners accustomed to
more widely spoken languages like English or
Japanese.

Collaborations with Turkic-speaking countries
could prove beneficial in overcoming these
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challenges. Faculty exchange programs could
facilitate the exchange of expertise, allowing
Korean instructors to enhance their fluency and
teaching methodologies. Standardized curriculum
frameworks would ensure consistency and quality
across educational institutions, thereby enhancing
the accessibility and effectiveness of Turkic
language education in South Korea.

Creating a Central Asian cultural center in
Korea presents numerous strategic advantages.
Given the recent developments in the activities of
the Organization of Turkic States (OTS) and the
extensive initiatives undertaken by TURKSOY,
it has become increasingly apparent that there is a
compelling necessity to establish a dedicated cultural
center. This center would serve as a unified platform
not only for public diplomacy for all the Turkic
states, facilitating more efficient coordination of
events and activities, but also as a Turkic language
education center that shares common cultural
and linguistic heritage. Furthermore, it would
significantly enhance the prospects of generating
interest in the Kazakh language within the broader
framework of Turkic languages among the Korean
populace. Firstly, it would contribute to reciprocity
in cultural exchange by balancing the efforts of
Korean cultural centers in Kazakhstan and Central
Asia in general, fostering a more equitable exchange
of cultures and public diplomacy. Secondly, with
its strategic location and economic potential,
Kazakhstan could leverage the center to showcase its
rich cultural heritage and establish itself as a pivotal
player in the East Asian region, thereby promoting
soft power. Thirdly, the center could play a vital
role in supporting Turkic language learning and
Central Asian studies in Korea, complementing the
efforts of Korean universities. Finally, establishing
a cultural center would strengthen Korea’s relations
with Central Asian nations, fostering deeper ties and
facilitating collaboration across various domains.

This study presents a policy-relevant article on
the promotion of Kazakh language education within
the broader context of Turkic languages. It offers
comprehensive policy recommendations for Turkic
states, with a specific focus on Kazakhstan, urging
them to take proactive measures in promoting and
preserving Turkic languages. The paper provides
a detailed analysis of the current situation of the
Kazakh language in the context of Turkic language
education in South Korea and proposes strategies for
Kazakhstan to take a leadership role in advancing
the cause of Turkic languages within the region and
globally.

In conclusion, while challenges exist, the
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prospects for Turkic language education in South
Korea are promising. By addressing these challenges
and exploring opportunities for collaboration and
cultural exchange, South Korea can further enrich
its linguistic diversity and strengthen its ties with the
Turkic world, contributing to mutual understanding,
cultural enrichment, and diplomatic cooperation in
the region and beyond.

However, it is essential to acknowledge the
limitations of this research. Firstly, the study
primarily focuses on the landscape of Kazakh
language education within the framework of Turkic
language education in South Korea and may not
encompass all relevant factors influencing the field’s
development. Secondly, the proposed solutions,
such as promoting academic scholarships, research
support, exchange programs, and establishing a

cultural center, require further feasibility studies and
stakeholder consultations to assess their practicality
and effectiveness. Lastly, the research may be subject
to biases inherent in data collection and analysis,
which could affect the accuracy and reliability of
the findings. Despite these limitations, the study
provides valuable insights into the challenges and
opportunities facing Turkic language education
in South Korea. It lays the groundwork for future
research and policy interventions in this area.
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