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ON THE THEORETICAL AND METHODOLOGICAL FOUNDATIONS OF
THE STUDY OF SECULAR AND CONFESSIONAL EDUCATION

The article analyzes the qualitative and temporal configuration of secular and confessional educa-
tion with the allocation of positive aspects and critical points. According to the authors, a comparative
analysis of the theoretical and methodological foundations of the educational models under consider-
ation acts as a platform for understanding the pedagogical experience as a whole, and provides for the
selection of a wide variety of options analyzed in close relationship with the genesis of culture, science,
and social thought. Carrying out a study of the particular specifics of the functioning of models of secular
and confessional education implemented in various world educational practices, the authors came to
the conclusion that there is a kind of “coordinate system” that determines the nature of existing models.
This coordinate system includes the historical specifics of the existing relationships between state institu-
tions and religious associations; the peculiarities of national and cultural traditions of modern European
countries and Kazakhstan; the role and place of religious values in the life of the people; the nature of
legal regulation in the field of educational practices of secular and religious institutions.

Key words: education, secular model of education, confessional model of education, dialogue of cultures.
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3aiibIpAbl XkdHe KOHpecCUsIAbIK GiAim 6epyAi 3epTTeyAiH,
TEOPUSIAbIK-dAICHAMAADIK, HETi3Aepi TypaAbl MaceAeAep

Makanaaa 3arbIpAbl >kaHe KOH(ECCUSIAbIK, BiAIMHIH, CaraAbIk, XkaHe YaKbITLa KOH(DUIypaumsiCbiHa TaAAQY
>KaCaAbIr, OH, aCMeKTIAEPI MEH CbIHW TYCTapbl KOPCETIAreH. ABTOPAAPADIH, MiKipiHLLIE, KAPaCTbIPbIAbIN OTbIpFaH
6iAIM Bepy YATIAEPIHIH TEOPUSIABIK, SKOHE BAICTEMEAIK HET3AEPIH CaAbICTbIPMaAbI TAAAQY JKAATbI MEAArOrMKaABIK,
ToXipUBEHi TYCIHYAIH TYFbIPHAMaChl PETIHAE KbI3MET ETEA] KBHE MBAEHVET, FbIAbIM, KOFaMAbIK, O/ reHe3MCiMeH
TbiFbI3 GaliA@HbICTa TAAAQHATbIH KOMTereH HyCcKaAapAbl TaHAQYAbI KAMTaMachi3 eTeAl. OPTYPAI aAeMaiK BiAiM
6epy ToxiprbEAepPIHAE >KY3ere acbIPbIAATbIH 3albIPAbI >KBHE KOH(PECCUSIABIK, BIAIM OEpPY YAMIAEPIHIH Kbi3MeT
€Ty epeKLIeAIKTEPIH 3epTTeyAj >Ky3ere acbipa OTbIpbIr, aBTOpAap Kasipri GiAIM GepyAiH cUNaTbiH aHbIKTAMTbIH
©3iHAIK MOABABAED «KOOPAMHATAABIK, >Kyie» 6ap AereH KOpbITbIHAbIFA KeAAi. ByA koopavHaTTap >kyieciHe
MbIHaAQp KiPEAi: MEMAEKET rMeH AiHM BIPAECTIKTEp apacbiHAAFbI KAPbIM-KATbIHACTbIH TAPUXM KAABINTACKaH Typi;
EAAIH, YATTBIK-MBAEHWN epeKLLEAIKTEPI; ABCTYPAI AiHM KYHABIAbIKTAPAbIH XaAbIK, ©MiPIHAET POAI; KYKbIKTbIK,
SKYMEAEPAIH, epeKLLEAIKTEDI; BAEYMETTIK kaHe KOH(PECCUSIAbIK, TOMTap CaHbIHbIH, MaibI3bl.

Tyuin ce3aep: 6iaim 6epy, HiaiM BepyAiH 3aMblpAbl MOAEAI, BiAIM BEPYAIH KOH(DECCUAABIK, MOAEAI,
MOAEHMETTEP AMAAOTBI.

A. Xonaaybaesa'", C. Aybakmposa?, M. MaHacoga’®

TKazaxckui HauMoHaAbHbIN yHUBEPCUTET MMeHn aab-Dapabu, KasaxcraH, r. AAmarsl
2HAO «TopaiirbipoB yHuBepcuTeT», KaszaxcraH, r. NaBaoaap
SHAO «KaparaHanHckuin yHuBepcuteT M. byketosa», Kasaxcran, r. KaparaHaa
*e-mail: ajulazh@gmail.com
K BOMPOCY O TEOPETUKO-METOAOAOIMYECKMX OCHOBAHUAX UCCAEAOBaAHUSA
CBETCKOro u KOHd)eCCMOHa/\bHOI'O 06pa3OBaHM$I

B cTatbe ocyuecTBAeH aHaAM3 KauyeCTBEHHO-BPEMEHHOM KOH(MIypaLMm CBETCKOro U KoHeccuo-
HaAbHOro 06pa3oBaHKs C BbIAGAEHWEM MOAOKUTEAbHbIX aCMeKTOB U KPUTUUECKUX ToueK. [1o MHeHMIo
ABTOPOB, CPABHUTEAbHbIN aHAAM3 TEOPETUKO-METOAOAOrMUYECKMX OCHOBAHMI PAcCMATPMBAEMbIX 00—
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pa3oBaTeAbHbIX MOAEAEN BbICTyMaeT NMAAT(POPMO OCMbICAEHUSI NeAArorMyYeckoro OrbiTa B LLEAOM M
obecreynBaeT BbIAEAEHME LUIMPOKOrO Pa3HOOOpasus BapuMaHTOB, aHAAM3MPYEMbIX B TECHOM B3aUMO-
CB$I3M C FT€HE3UCOM KYAbTYPbl, HAYKHM, 0BLLLECTBEHHOM MbICAU. OCYLLLECTBASISI UCCAEAOBAHME KOHKPETHOM
cneumdukn OYHKLMOHMPOBaAHMS MOAEAEI CBETCKOrO M KOH(peCCMOHAAbHOrO 06pa3oBaHmsi, PeaAm3o-
BaHHbIX B PA3AMUHbIX MMPOBbIX 06PA30BATEAbHbIX MPAKTMKAX, aBTOPb! MPULLAM K BbIBOAY O HAaAMUMM
CBOEOOPA3HON «CUCTEMbI KOOPAMHAT», OMPEAEASIOLEN XapakTep CyLLEeCTBYIOLMX MOAEAen. AaHHas
cMcTeMa KOOPAMHAT BKAIOYAET MCTOPUYECKYIO CNeLngrKy CAOXKMBLUMXCS B3aMMOOTHOLLEHWI MEXAY
rOCYAQPCTBEHHBIMW MHCTUTYLMSMU U PEAUTMO3HBIMU OObEAMHEHMSIMU; OCOBEHHOCTU HALLMOHAABHO-
KYAbTYPHbIX TPAAMLMIA COBPEMEHHbIX €BPOMENCKMX CTpaH M KasaxcTaHa; poAb M MECTO PEAUTMO3HbIX
LIEHHOCTHbIX YCTAaHOBOK B >KM3HM HApOAQ; XapakTep MpaBoOBOro peryAMpoBaHusi B o6aacTu obpasosa-
TEAbHbIX MPAKTUK CBETCKMX U PEAUTMO3HbIX YUPEXKAEHUI.

KatoueBble cAoBa: 06pa3oBaHue, CBETCKasi MOAEAb 06pa3oBaHMs, KOH(ECCMOHAAbHAs MOAEAb 06-

pa30BaHMs, AMAAOT KYABTYP.

Main part

Actualization of the historical and culturologi-
cal foundations of certain educational models in
different countries makes it possible to consider in
full the achievements, contradictions, difficulties
of changing the forms and content of education,
which incorporate the logic of a particular commu-
nity, due to the socio-cultural situation developing
in them.

It is possible to characterize the difference be-
tween the philosophical attitudes and historical
and cultural factors of secular education, which is
formed on the basis of anthropocentrism, and con-
fessional education, which is formed on the basis
of theocentrism, by identifying common grounds
for differentiation. A comparative analysis of edu-
cational systems allows us to highlight a wide vari-
ety of options that are analyzed in close relationship
with the genesis of culture, science, social thought,
which are formed on the basis of different priorities
and thus allow us to highlight the main cultural and
historical foundations of secular and confessional
education.

The question of the place of religion in the edu-
cational field, the content and forms of its represen-
tation in the educational process, as well as the goals
and objectives of education, somehow correlating
religious issues, is the subject of wide discussion
[Pisenko, 2017; Babich 2017; Gurin, 2017, Jarvis,
2013, etc.]. The need for the presence of doctrinal
traditions in the educational process the field, ac-
cording to various researchers, representatives of
civil society, political figures, is determined by the
very specifics of modern socio-political conditions.
Such conditions include the existing internal contra-
dictions of the multiculturalism vector, controversial
and sometimes very contradictory attitudes towards
migrant communities, issues determined by integra-
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tion migrant flows, conflicts erupting everywhere on
national and religious differences, and so on.

In addition, the problem of religion in the educa-
tional space, and in general, confessional education
in educational practice, is actualized due to the im-
portance of the tasks of educating the citizenship of
the population, the development of knowledge com-
petencies in the field of human rights and freedoms,
peaceful coexistence of various communities and
social integrations, global problems and intercultur-
al dialogue. It is no accident that the German cultur-
ologist A. Hazenclever emphasized the importance
of the value-worldview correlation of religious edu-
cation and the democratic behavior of community
members. Moreover, as A. notes. Hasenclever, in the
presence of a low level of religious awareness and
religious enlightenment, there is a danger of using
this factor as a method of aggressive political ma-
nipulation [Hasenclever, 2003:304].

The issues of interaction between secular and
religious educational practices in various countries
are determined by the nature of historical value ori-
entations, the specifics and level of development of
multicultural traditions in society, the peculiarities
of socio-political and economic institutional mod-
els of society, the legislatively formalized nature of
state-confessional actions that determine the vector
of development of educational traditions in general,
the fullness and structurality of secular and confes-
sional educational practices, in particular.

Without being distracted by the detailed disclo-
sure of historical, scientific, philosophical, religious
and theological aspects of the secularism of the state
and the state education system, we will highlight a
number of important international documents that
legislatively determine the nature of the relation-
ship that develops between the state and a particular
religious organization: the Universal Declaration of
Human Rights (1948), the International Covenant
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on Civil and Political Rights (1966), the Final Act
of the Conference on Security and Cooperation in
Europe (1975), the Charter of Paris for a New Eu-
rope (1990).

The position of the international community on
this topic is most fully expressed in the Declaration
on the Elimination of All Forms of Intolerance and
Discrimination Based on Religion or Belief, ad-
opted by the UN. The provision of the above-men-
tioned Declaration can be defined in the following
words: every child, regardless of place of residence,
race or ethnicity, has the right to access education
that provides him with knowledge in the religious
sphere; and vice versa, if there is no interest in re-
ligious topics, this child cannot be forced to study
in the religious sphere. This Declaration emphasizes
the need for the guiding principle of prioritizing the
interests of the child [UN General Assembly Reso-
lution 36/55, 1981, Article 5, paragraph 2].

At the same time, international documents do
not contain any recommendations regarding the the-
oretical and methodological aspects of the introduc-
tion and development of secular and confessional
education. That is why the UN Commission on Hu-
man Rights, considering the issue of the human right
to receive secular and religious education, noted that
it does not propose a single universal document that
defines in detail the forms of exercising this right,
its provisions are only recommendatory character.
At the same time, the UN document notes, the legis-
lation on education in each country should take into
account both the tradition and the current state of the
problem in its country.

Based on the analysis of the use of the concept
of “secular nature of education” and its interpreta-
tions in modern scientific literature, we came to the
conclusion that they all gravitate towards two main
positions.

The first position is to bring to the fore the re-
quirements for the content of education, i.e. to what
is actually being studied, what knowledge is taught
and mastered. The second position is characterized
mainly by bringing to the fore the requirements for
the organization of the educational process - for how
the study of religion is organized. Of course, both of
these positions are interrelated. Understanding what
knowledge students should master is related to how
the educational process itself should be organized.

Today, the most common statement is that in
secular education there can be neither atheistic nor
apologetic study of religion, the so-called prin-
ciple of ideological neutrality [The place of reli-
gious education in spiritual and moral education,

2016]. Those. the goal of secular education is to
gain knowledge about various religious beliefs and
practices from an objective and impartial point of
view, free from apologetics and the development of
an evaluative attitude towards it. Often this demand
for a neutral attitude towards all religions is accom-
panied by the demand for equal representation of
all religions in the educational process. However,
in our opinion, the above understanding of secular
education conflicts with the basic principle of cul-
tural conformity of education, with the task of in-
tegrating the student’s personality into the national
culture, which is directly formulated in the Law of
the Republic of Kazakhstan “On Education” [Law
of the Republic of Kazakhstan “On Education.” Ch.
3. Article 11].

Having considered the existing in the scientif-
ic literature and logically possible formulations of
the principle of the secular nature of education [On
understanding the secularism of the state and the
secular nature of education in public schools, 2017;
Ponkin, 2003; Bratanovsky, Kocherga, 2017], we
come to the conclusion that the following interpre-
tation is the most accurate, logical, corresponding to
historical tradition and modern social practice secu-
lar education:

The secular activities of educational institutions,
firstly, are focused on a positive and scientific dis-
cussion of tasks whose importance affects the whole
society as a whole; secondly, the construction of
secular activities of educational institutions is deter-
mined by the understanding of democracy, citizen-
ship, humanism as the main priorities of universal
moral regulators; thirdly, the content of secular ac-
tivities of educational institutions takes into account
the importance of comprehensive free personal de-
velopment of each individual; Fourth, the secular
activities of educational institutions are organized
and supported by social institutions through State
authorities and local self-government.

It is in this connotation that the specifics of sec-
ular activities of educational institutions are deter-
mined by the Law of the Republic of Kazakhstan
“On Education” (Chapter 4 of Article 13 “The con-
cept of the content of education”), which asserts the
obligation to organize and conduct secular educa-
tion, taking into account legal norms and require-
ments of state educational standards. At the same
time, it should be emphasized that the article 13 un-
der consideration, “The concept of the content of ed-
ucation”, simultaneously determines the importance
of taking into account the ideological broadcasts of
various knowledge and value worldviews, the speci-
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ficity of various lifestyles.

Going deeper into the analysis of the specific
specifics of the functioning of models of secular
education that take place in various world practices,
we came to the conclusion that there is a kind of
“coordinate system” that determines the nature of
existing models:

— a model of historically established correlation
practices between the state and religious entities;

—a model that sets the vector of development of
the national and cultural characteristics of the coun-
try;

— a model that forms the features of traditional
religious attitudes recognized and carried out by
members of the community;

— the specifics of legal systems, the percent-
age ratio of the number of social and confessional
groups.

In connection with the above, let us turn to the
world practice of state educational institutions of
democratic European states in solving issues of the
legal connotation of teaching disciplines that in-
clude religious and religious components.

The first example we should turn to is the Greek
Constitution. Here we emphasize that the first words,
the so-called epigraph of the Constitution, sound as
follows: “In the name of the Holy, Consubstantial
and Indivisible Trinity,” thereby defining itself as a
religious, in this case a religious state. Article 3.1 of
the Greek Constitution defines Christian Orthodoxy
as the dominant religion, according to which the
formation and instilling of religious moral values
in students of educational institutions acts as a state
task. Further, article 16.2 of the same document de-
fines, firstly, the importance of education as a prior-
ity task of the state, and, secondly, the purpose of
such education is aimed at improving the spiritual,
moral, physical and professional competencies of
members of society, improving the level of develop-
ment of religious and national values, educating citi-
zens of society as free and responsible citizens [Con-
stitutions of the countries of the world in Russian].

It is interesting to refer to the School Standards
Act of 1998 [School Standards and Framework Act,
1998] and the Education Act of 1996 [Education
Act, 1996] of Great Britain, according to which the
religious component is a mandatory part of all Brit-
ish educational programs. This obligation is rein-
forced by paragraph 3 of Article 375 of Part 3 of the
Education Act of 1996 of the United Kingdom, ac-
cording to which the British society asserts the need
to reflect religious values in every curriculum used.
Since the population of this country is mainly Chris-
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tians according to their confessional preferences, the
document considered above focuses on Christian
values, at the same time the importance of studying
other religious trends represented in society is also
emphasized. Let’s give an example. The document
specifies the possibility of performing collective
Christian rituals in an educational institution, and
specifically stipulates the possibility of replacing
Christian prayers with other religious practices.

In modern German legal practice, the control of
educational processes by the federal government is
constituted, which means, as the Constitution of the
State of Hesse states (Article 57.1), that the study
of religious doctrines is one of the examples of or-
dinary educational courses that are equal with other
disciplines studied. Educational institutions that
provide a body of knowledge in the field of religion
must respect the rights of State and public supervi-
sion, as well as the rights of the church and religious
communities.

A similar picture is observed in the legislation
of the states of Bavaria and Hamburg [The Consti-
tution of Bavaria (Federal State of Germany); the
Constitution of Hamburg (Federal State of Germa-
ny)]. Article 7 § 3 of the Basic Law (Constitution)
guarantees, firstly, the study of religious foundations
as an ordinary academic subject; secondly, the obli-
gation to study religious foundations as an educa-
tional course (an exception is only allowed in rela-
tion to schools whose charter defines an educational
institution as “non-religious™); thirdly, compliance
with the principles is guaranteed religious commu-
nities; Fourthly, the provision of control over the
quality of teaching by the state is emphasized; and,
finally, fifthly, the possibility and right of teachers to
be excluded from teaching religious disciplines due
to their personal preferences.

Let’s turn to the experience of Spanish educa-
tional practices in the field of religion. In the country
we are considering, the obligation to teach religious
fundamentals is constituted at all levels of educa-
tion, starting in pre-school institutions and ending
with university education as an optional part of the
general course. The basis for this practice is Royal
Decree 2438, adopted in 1994, according to which
all religious organizations operating in Spain in the
legal field have a guaranteed opportunity to ensure
the process of religious education in all public and
private educational institutions. The only condition
limiting such activities is the unwillingness of stu-
dents, their parents or guardians to receive religious
knowledge. The high level of teaching of religious
knowledge is ensured by the requirements for spe-
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cialist teachers, the selection of which is carried out
in a two-stage way - first at the level of dioceses, then
at the level of the administration of an educational
institution [Royal Decree 2438/ 1994]. At the same
time, Spain provides for the study of non-religious
ethical subjects as an alternative to the teaching of
religion, the order of which is defined in the Order
of August 3, 1995 of the Royal Decree.

Dutch educational practice in relation to the
confessional component of the educational process
defines two important provisions: firstly, all educa-
tional institutions have the right to teach their stu-
dents the faith of the confessional creed whose rep-
resentatives sponsor them; and, secondly, any con-
fessional creed recognized by the state has the right
to create its own educational institutions.

The educational practice and the postulates of
religion, which have become widespread in Italian
lands, are based on the Concordat approved in 1984.
In accordance with this document, freedom of reli-
gion was established, thereby changing the former
comprehensive role of the Roman Catholic faith,
which was previously considered state and unified.
Article 9.2 of the Concordat in question emphasizes
the role of religious values and principles of Catho-
lic doctrine as the basis of Italian culture and the his-
torical heritage of the Italian people. This document
guarantees Catholic education in all educational
institutions of the country with different categories
and degrees of study.

Polish educational practice in relation to the
confessional component of the educational process
is in many ways similar to previous examples. So,
in particular, at the legislative level, the study of the
subject “The Law of God” (the religiosity of which
follows from the very name of the discipline) is ap-
proved as the same compulsory subject, standing
on a par with mathematics or the Polish language.
At the same time, Polish practice has its own na-
tional peculiarities that differ from the previously
considered examples. For example, the teaching of
religious foundations is carried out according to an
alternative principle. In other words, teachers of an
educational institution, firstly, have the right to con-
duct a course in accordance with their religious in-
terests. Secondly, the qualification requirements for
specialists are confirmed by church institutions that
have previously concluded contractual obligations
with the Ministry of National Education and Sports
of the Republic of Poland. Thirdly, the possibility
of teaching religious fundamentals is ensured by the
presence in a classroom or group of at least three
students belonging to a single confessional creed.

Fourth, in cases where there are fewer than three
representatives of various religious movements in a
classroom or group, they can study the religion they
are interested in in other groups within the frame-
work of a single school curriculum, attending ad-
ditional classes in their free time.

At the same time, in the educational practices of
democratic European countries, there are also secu-
lar systems in which religious organizations are not
included in educational processes.

Such examples include Sweden, where religious
organizations are excluded from participating in
teaching directly, but in general, the dissemination
of religious value-moral norms and rules is consid-
ered as an essential element of personal growth of
students.

We observe similar examples in England and
Wales belonging to the so-called “mixed type”,
which is characterized by the following condition:
religious education is mandatory, but it is possible
to refuse to receive such an educational package. In
other words, in these cases, the choice in teaching
certain confessional dogmas may be determined by
the presence or absence of a sponsor in the form of
a religious organization from an educational institu-
tion. For example, the Education Reform Act, ad-
opted in 1988, emphasizes the main objective of ed-
ucation, which is to develop the spiritual, moral, cul-
tural, mental and physical abilities of students. If an
educational institution is oriented towards a secular
profile, then control over the quality of educational
services, the process of training specialists, the de-
velopment of educational programs is controlled by
state structures. If necessary, such educational insti-
tutions seek advice from religious organizations or
religious figures.

An interesting example of educational practices
in relation to the confessional component of the edu-
cational process of the Republic of France, which
are characterized by a strictly observed and con-
trolled principle of separation of educational institu-
tions from religious provisions. In fairness, we note
that such a rule is common only in state educational
institutions. In accordance with the Constitutions
of France (art. 1) a country is defined as a secular,
democratic and social republic that ensures equality
before the law for all citizens, regardless of their ori-
gin, race or religion. Such an obligation is based on
the Constitutional provision on respect for all beliefs
[Order 2438/1994]. According to this document, the
principle of secularism is central to the system of
values formed by the education system, and, there-
fore, an educational institution should be protected
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from religion. At the same time, the French educa-
tional space includes a widespread and active net-
work of Catholic schools providing full-fledged re-
ligious education.

However, in recent years, the question of includ-
ing religious information in the public school cur-
riculum has been increasingly raised in French soci-
ety, which is associated with a huge migration flow
to this country. According to many French cultural,
political and educational figures, such actions will
significantly accelerate the acquaintance of migrant
communities with the culture of France. This fact
was highlighted in a report on the teaching of sub-
jects related to religious dogmas in Secular schools,
prepared by the French Ministry of National Educa-
tion. Another example of a similar orientation can
be called the order of the deputy of the National As-
sembly of France, by the way, which is important,
in the past, the Minister of Culture and Education
Jacques Lang, on the introduction of religious stud-
ies subjects in educational institutions. These and
similar initiatives formed the basis for the creation
of the European Institute for the Study of Religion,
which today serves as a coordinating center for con-
ducting expert assessments on religious issues.

The understanding of the secularity of the state
and, accordingly, the secular nature of education in
schools of the Republic of Kazakhstan is enshrined
in the Constitution and current legislation in the
form of the principle of separating the state system
of upbringing and education from religious associa-
tions: provisions of the Constitution of the Republic
of Kazakhstan (1995) concerning religion and law
citizens to freedom of conscience, the Law of the
Republic of Kazakhstan “On Education”, establish-
ing as one of the principles of state policy in the field
of education “secular, humanistic and developing
nature of education” (Chapter 1, Article 3), in the
Law of the Republic of Kazakhstan “ On freedom
of religion and religious associations ”(15.01.1992),
which stipulates that, in accordance with the con-
stitutional principle of separation of religious asso-
ciations from the state, the state ensures the secular
nature of education in state educational institutions
(Article 3, paragraph 4), Law RK “On Religious
Activity and Religious Associations” (11.10.2011),
regulating the procedure for forming activities and
activities of religious associations, the Concept of
State Policy in the Religious Sphere for 2017-20120
(June 2017), defining the system of official views
on improving state-confessional and interfaith re-
lations, the Concept for the Development of Reli-
gious (Spiritual) Education until 2020 2014), which
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is the main strategic document aimed at improving
the system of religious education along with secular
education, the State Program on Counteracting Re-
ligious Extremism and Terrorism until 2017 (2013)
and a number of other legislative acts having atti-
tude to this area.

The analysis of works devoted to the study of a
huge range of issues related to the teaching of con-
fessional disciplines has shown that different terms
have a definition similar in content [Kastuganov,
2015; Murtazin, 2015; Abdirayymova, Zharkyn-
bayeva, 2013; Kosichenko, 2013; Shchekin, Zem-
lyakov, 2009]. At the same time, the same concepts
have different meanings and depths from different
authors. In addition, with a similar understanding of
confessional education, its different structure is dis-
tinguished, due to the different emphasis of mean-
ings and values. For example, according to .V. Ac-
cording to the metric, religious education should be
understood as an educational and educational pro-
cess characterized by such qualities as purposeful-
ness, full consideration of the interests of a person,
his family circle, religious communities, society and
the state as a whole. I.V. Metlik also emphasizes
the importance of the activities of any religion and
religious organization based on ideological values
[Metlik, 2004: 118].

We propose a definition of confessional educa-
tion, which, in our opinion, allows us to correctly
identify the content of all the main types and forms
of religious study: confessional education aims to
give students an understanding of their own reli-
gious identity, to understand various religious be-
liefs and practices from an objective and neutral
point of view for the development of social toler-
ance in a democratic context. The proposed termino-
logical definition belongs to the Russian researchers
A. Shchekin and I. According to them, confessional
education involves providing activities that carry
out the dissemination of religious provisions and the
transmission of methods of religious practices per-
formed by specialists in the person of confessionally
trained priests and religious teachers; a high-quality
system of training of pedagogical personnel for the
educational institutions of confessional education is
also needed [Shchekin, Zemlyakov, 2009: 88].

The practical embodiment of such a distinction
is the adoption in scientific discourse of a clear un-
derstanding of the concepts: “religious education”
and “religious studies education”. In this issue, we
share the opinion of Kazakh religious scholar A.G.
Kosichenko, who noted that “for Kazakhstan, the
problem of teaching the basics of religion (in the
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form of the basics of religious studies), or not teach-
ing, remains an open question” [Kosichenko, 2013].

In our opinion, it is necessary to preserve the
principle of secularism in the educational sector,
which we understand as, first of all, the indepen-
dence of the educational process from religion. And
in this sense, the participants of the educational pro-
cess will have to answer a difficult question about the
correlation of secular and confessional principles in
education and upbringing, without contradicting the
cultural context of personality formation, leaving
the student the opportunity to make his own choice.

Conclusion

An analysis of the qualitative and temporal con-
figurations of secular and confessional education
made it possible to trace the line of the content and
value growth of education, highlighting the positive
aspects and critical points of various approaches. On
the other hand, the performed analysis served as a

theoretical and methodological platform for under-
standing the pedagogical experience and providing
an understanding of the construction of the educa-
tional paradigm.

A comparative analysis of educational practices
common in the field of secular education, which has
anthropocentrism as its values, and confessional
education, which is formed on the basis of theocen-
trism, allowed us to come to two main conclusions:
1) in countries with strong religious traditions, reli-
gious education cannot be divorced from the general
education system; students are required to receive
education, of which religious knowledge is a part;
other countries, on the contrary, seek to free the
educational sphere from the influence of religious
institutions; 2) none of the considered models of ed-
ucation exists in its “pure” form; it is not just a theo-
retical understanding of the educational paradigm, it
depends on many socio-cultural factors that must be
analyzed and taken into account when planning and
implementing changes in this area.
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